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Tennessee State University

Department of Teaching & Learning
EDCI 6100
Curriculum Planning & Programming
Instructor:
XXXXXXXXXX
Phone:
XXXXXXXXXX
E-mail:
XXXXXXXXXX

Office Location:
XXXXXXXXXX 
Class Days/Times:
XXXXXXXXXX

Office Hours:
XXXXXXXXXX

Pre-requisites 

· Admission to graduate school

Required Text(s)


Walker, D.F. & Soltis, J.F. (2009).(5th ed.). Curriculum and Aims. New York:  




Teachers College Press.

Catalog Description

"An examination of the factors which determine curriculum, the meaning of curriculum, the involvement of learners in the process of developing a cleaner educational belief system (curriculum frame of reference), and the planning of curricula that have high levels of consistency and personal commitment.  Included is the exploration of the relationships between curriculum determinants, human growth, and curriculum planning." 
Field Experience

Not Required 

Course Proficiencies (Content Knowledge, Skills, Dispositions)

Content Knowledge

            Students will scrutinize artistic, cultural, ethical, legal, social, professional and ancillary aspects      
of curriculum planning and programming. 
Students will evaluate major theoretical alternatives in curriculum planning and programming, Students will recognize and describe the interaction of contemporary curriculum planning, programming practices and educational theory, 
Students will further develop an operational theory of curriculum planning and programming, 
Students will clarify their educational beliefs and apply them to the improvement of educational programs. 
Skills

Students will plan and implement designs for curriculum and instruction using shared decision–making processes, 
Students will provide leadership for designing effective in-service and staff development programs. 
Students will critically assess curriculum literature and documents. 
-

Dispositions



Students will develop an appreciation of theoretical and historical trends in the 




development of curricula and of curricular factors that differentially affect students of 



various backgrounds. 



Students will develop a strong professional commitment to the power of creative 




decision making in addressing issues of social justice and institutional inequities. 





Expectations and General Information:

1) Academic Integrity - You are responsible for what you achieve in this class; therefore neither cheating nor plagiarism will be tolerated.  Any material taken from another work must be documented, and in no case should one represent another’s work as one’s own, this includes information received from others during examinations or submitting another’s assignments, papers, etc. as one’s own.  Students involved in collaborative research, to avoid questions of plagiarism, should exercise extreme caution.  If in doubt, students should check with the major professor. The TURNITIN tool is embedded in this course. That means that the work you submit will be submitted to TURNITIN for review. Make sure that you always cite references to indicate where the ideas or actual words of an author are included in your work.  In addition to the other possible disciplinary sanctions which may be imposed through the regular institutional procedures as a result of academic misconduct, the instructor has the authority to assign an “F” or a zero for the exercise or examination, or to assign an “F” in the course.

2) Online conduct – The instructor has the primary responsibility for control over class behavior and maintenance of academic integrity, and can order temporary removal or exclusion from the class of any student engaged in disruptive conduct or conduct in violation of the general rules and regulations of the institution. Online etiquette requires that all students are respectful of one another and of the instructor. It is requisite that students and instructor maintain the level of decorum necessary for effective intellectual discourse.
3) Official Course Enrollment – Only Students who are on the official class roll may remain in class.  
4) Disabled Student Services – Any student who has a condition which might interfere with his/her performance in class is required to contact the office of Disabled Student Services.  This office is located in room #117 Floyd Payne Student Center.  The phone number is (615) 963-7400.  They will provide you with a document stating what type of accommodations, if any, are to be made by the instructor.  The student is to give a copy of this document to the instructor no later than the end of the second week of class. Student may request that the document be emailed to the instructor from the office of Disabled Student Services.  Failure to do so will result in the instructor making no special accommodations of any kind.  
EXPANDED COURSE DESCRIPTION


Course requirements include individual readings, class discussion, case analysis and written assignments.  Classes are built around a specific topic and focus on a case and/or readings.  All students are required to read all materials, to prepare all assigned cases, and to participate in online discussions.


The attached schedule shows the weekly topics and assignments.  As you can see, this is primarily a reading and case course.  Heavy emphasis will be placed on class preparation and participation.  Details for class participation are explained in the following section.  


IMPORTANT NOTE: Due dates are firm. Any assignment or other required activity submitted past the due date will lose 10% credit per day not to exceed a total of 50%.  All assignments are to be submitted via dropbox or posted on discussion board.
CASE STUDIES


Your text presents a collection of case studies depicting the experiences of elementary and secondary school teachers.  Each case introduces problems professional educators have encountered.  They require the use of analytic and critical thinking skills, knowledge of educational theory and research, common sense and collective wisdom to identify and analyze problems and to evaluate possible solutions.


Problem-solving cases require you to be active in both the preparation for class and the participation in class.  Your preparation for a case will require that you identify the problems, apply relevant theory, and develop solutions.  There will never be one right solution; often there will be many possible solutions.
CLASS PARTICIPATION (Discussions)

You are expected to prepare for taking an active role in class.   In this course, class participation is essential for learning; quite simply, you will not learn as much about curriculum decision making if you are not online participating in class consistently. You must login to class at least two (2) times a week.  Meaningful, high impact contributions to the discussion are most valued, while frequent, irrelevant, repetitious comments should be avoided, as they will reflect negatively on your grade in the course.  Keep the following criteria in mind:


Do comments demonstrate thorough analysis and preparation of the case (i.e. if we are discussing a    
case)?

Are comments relevant to the discussion?


Do comments contribute to the flow of discussion in the sense that they are linked to others’ 
comments?


Do comments contribute to the class’s understanding of the situation?


Do comments present new, original ideas?


Is the participant willing to interact with other class members?


Do comments show an understanding of theories, concepts, and analytical approaches 

presented in class or found in the readings?


Do comments and questions reflect a critical but open-minded weighing of alternative and 
perhaps conflicting points of view?

Grading System
             Online Discussion ...............................
10pts each x14 = 140 points


   Autobiography...................................... 20pts each x 1 =    20 points

  Reaction Papers.................................... 20 pts each x 6 = 120 points

  Final Paper...........................................  20 points


 Total Possible points for course......... 300 


         


270 - 300 = A


180 - 209 =   D

           240 - 269 = B


179 and below = F




210 - 239 = C

Course Schedule

Week 





Reading Assignment(s)
Course Assignment(s)

Module 1 Week1  






 Discussion Question 1 Due 8/29










 Discussion Question 2 Due 8/31










 Autobiography Due 9/1
Module 2 Week 


Chapter 1 Course Text
Discussion Question Due 9/5










Reaction Paper- “The Children’s Story” 











Due  9/9










Module 3 Week 3  


Chapter 2 Course Text
Discussion Question Due 9/12











Reaction Paper-Case Due 9/16

Module 4 Week 


Chapter 2 Course Text
Discussion Question Due 9/19

Module 5 Week 5


Chapter 3 Course Text
Discussion Question Due 9/26











Reaction Paper-Case Due 9/30

Module 6 Week 6


Chapter 3 Course Text
Discussion Question Due 10/3
Module 7 Week 7 


Chapter 4 Course Text
Discussion Question Due 10/10











Reaction Paper-Case Due 10/14
Module 8 Week 8 


Chapter 4 Course Text
Discussion Question Due 10/17

Module 9 Week 9 


Chapter 5 Course Text
Discussion Question Due 10/24











Reaction Paper - Case Due 10/28

Module 10 Week 10


Chapter 5 Course Text
Discussion Question Due 10/31
Module 11 Week 11


Chapter 6 Course Text
Discussion Question Due 11/7











Reaction Paper – Case Due 11/11
Module 12 Week 12


Chapter 6 Course Text
Discussion Question  Due 11/14


Module 13 Week 13 


Chapter 7 Course Text
Discussion Question Due 11/21

Module 14 Week 14


Writing & Research

Final Paper Due 12/1

Module 15 Week 15






All work must be submitted by the last 










day of class 12/6 – Instructor will not 










accept submission of work after the last 










day of class.
Rubric for Online Discussion Board Postings

RUBRIC for Evaluating online discussion board postings

	CRITERIA
	Possible  Points

	 Response addressed all questions posed in prompts.
	3

	Response reflected knowledge of key concepts illuminated in course readings.
	3

	Response included connections between course readings and student’s experience (i.e. educational and/or professional).
	2

	Response to two (2) of classmates’ posted comments.
	1

	Response was free of grammar and spelling errors.
	1


      Total Possible Points for each discussion question.........................................  10
Scholarly Inquiry Rubric for Course Papers
Exemplary Score 20 Points
   
Central purpose or argument is readily apparent to the reader.


Information provides reasonable support for a central purpose. 


There is a balanced presentation of relevant and legitimate information that clearly supports a central 
purpose or argument and demonstrates in-depth analysis of topic. 


The ideas are organized logically to support the purpose or argument. Ideas flow smoothly and are 
clearly linked. The reader can follow the line of reasoning. 


The tone is consistently professional and appropriate for an academic paper.  


The writing is free or almost free of mechanical errors and/or spelling errors.


References are often cited to support statements and/or ideas.


The length requirement for the paper has been met or exceeded.

Acceptable Score 15 Points

The writing has a clear purpose or argument, but may sometimes digress from it.


Reader gains some insights. Information supports a central purpose or argument at times. 


Analysis is basic or general. 


The ideas are organized logically to support the central purpose or argument. Ideas are usually clearly 
linked. For the most part, the reader can follow the line of reasoning.


The tone is generally professional. For the most part, it is appropriate for an academic paper.


There are occasional mechanical errors and/or spelling errors, but they do not represent a major 
distraction or obscure meaning.

References are cited to support statements and/or ideas for the most part.


The length requirement for the paper has been met.

Marginal Score 10 Points

The central purpose or argument is not consistently clear throughout the paper.


Reader gains few insights.


Central purpose or argument is not clearly identified. Analysis is vague or not evident.


In general, the writing is organized logically, although occasionally ideas fail to make sense 
together. The reader is fairly clear about what writer intends.


The tone is not consistently professional or appropriate for an academic paper.


The writing has many mechanical errors, and/or spelling errors and the reader is distracted by them.


References are occasionally cited to support statements and/or ideas. The reader is confused about 
the source(s) of information and ideas.

The length requirement for the paper has not been met.
Unacceptable Score less than 10 Points

The purpose or argument is generally unclear.


Reader is confused or may be misinformed.


The writing is not logically organized. Frequently, ideas fail to make sense together. The 
reader cannot 
identify a line of reasoning.


The tone is unprofessional. It is not appropriate for an academic paper.


There are so many mechanical errors that meaning is obscured. The reader is confused.


References are seldom cited to support statements and/or ideas.

The length requirement for the paper has not been met.
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