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Tennessee State University
Department of Teaching & Learning
EDCI 6150

Seminar in Curriculum Development

Instructor:
XXXXXXXXXX
Phone:
XXXXXXXXXX
E-mail:
XXXXXXXXXX

Office Location:
XXXXXXXXXX 
Class Days/Times:
XXXXXXXXXX

Office Hours:
XXXXXXXXXX

Pre-requisites 


Admission to Graduate School
Required Text(s)

None

Catalog Description

EDCI 6150. SEMINAR IN CURRICULUM DEVELOPMENT. (3) Seminar designed to provide in-depth exploration of specific topics, current issues, and trends of significant value to graduate students in their professional development.
Instructional Strategies

Seminar 
Group Discussions 
Presentations

Technology (instructor & students)
Problem-based/Inquiry Learning
Reviews/Critiques

Course Proficiencies* 

Knowledge and Skills

KS2. Maximize Learning: Encourage critical thinking, problem solving, active inquiry, and cultural pluralism; and differentiate learning opportunities for diverse needs, using human, literary, and technology resources effectively.

KS4. Manage: Competently apply theory to create a caring, positive and productive learning environment, facilitated by technology and with sensitivity to diversity.
KS5. Model Professionalism. Demonstrate professional ethics, standards, and responsibilities, including respect for diversity; pursue service and professional growth opportunities, and use technology effectively

KS6. Communicate. Demonstrate effective oral, written and interpersonal communication abilities in interactions with students, families, and the professional community, while respecting cultural and familial diversity.
KS7. Specialize. Demonstrate and apply thorough content knowledge and effective principles and practices specific to the area(s) of specialization

D5. Model Professionalism. Consistently demonstrate caring, fairness, responsibility, professional dress and behaviors, appropriate interactions, professional standards and ethics, commitment to service, and respect for all learners and constituents.
D6. Communicate. Habitually communicate effectively in all teaching and learning interactions, cooperate with all constituents, and value the communication of others.
D7. Specialize. Demonstrate dispositions consistent with specialty area(s) standards in order to facilitate the success of all.
Course Specific Dispositions: Students taking this course are expected to:
I. exhibit personal management behaviors valued by the professional education community. Examples of associated behaviors include, but are not limited to: 

Adhering to the Tennessee State University Student Conduct Code (e.g., with regard to controlled substances). 

a. Being present, punctual, and prepared for professional activities and university coursework. 

b. Responding constructively to assessments by supervisors or others and making changes to address legitimate concerns. 

c. Understanding self

a. understands and respects that s(he) may be different from others

b. embraces an openness to change (adaptability, flexibility)

c. exhibits intellectual curiosity

d. engages in reflection

d. Demonstrating professional conduct. Examples of associated behaviors include, but are not limited to: 

1. Respecting the intellectual property of others by giving Assignment due credit and avoiding plagiarism. 

2.  Maintaining ethical and legal behaviors in their interactions with others. 

3. Adhering to accepted standards of truthfulness and honesty as stated in Tennessee State University’s Student Code of Conduct, practicum guidelines, and course syllabi. 

4. Using language free of profanity and malicious statements toward any individual or groups. 

5.  Resolving issues and concerns about assignments or expectations privately with the instructor.

e. Demonstrating a commitment to professional development. Examples of associated behaviors include, but are not limited to: 

     1.  Demonstrating knowledge of educational trends and practices and their applications to educational situations. 

     2. Demonstrating a willingness to adapt instruction to "best practices." 

     3.  Exhibiting an interest in professional educational organizations and associations.

4. Accepting academic rigor (willingness to work/high expectations)
Field Experience Information

NOT APPLICABLE

PEU Information 

NOT APPLICABLE

Expectations and General Information:

1) Academic Integrity - You are responsible for what you achieve in this class; therefore neither cheating nor plagiarism will be tolerated.  Plagiarism is intentionally claiming that another person’s work is his/her own or implying that another person’s work is his/her own (through inadequate or inaccurate citations of reference material).  Any material taken from another work must be documented, and in no case should one intentionally represent another’s work as one’s own, this includes information received from others during examinations or submitting another’s assignments, papers, etc. as one’s own.  Students:

· Should not copy whole portion of text from another source as a major component of papers or projects.

· Should identify the title, author, page number/webpage address, and publication date of works when directly quoting small portions of texts, articles, interviews, or websites.

· Should appropriately identify the source of information when paraphrasing (restating) ideas from texts, interviews, articles, or websites.

· Should follow the guidelines of the American Psychological Association Style Guide (5th Edition) when referencing all research sources

Pages 8-10 of this syllabus contain the rubric I will use for grading essays and research papers.  In addition to other possible disciplinary sanctions which may be imposed through the regular institutional procedures as a result of academic misconduct, the instructor has the authority to assign an “F” or a zero for the exercise or examination, or to assign an “F” in the course.  I will use Google as one means of determining whether or not a paper violates academic honesty.

2) Classroom Conduct – The instructor has the primary responsibility for control over classroom behavior and maintenance of academic integrity.  The classroom instructor can order the temporary or permanent removal from the classroom, any student engaged in disruptive conduct or conduct in violation of the general rules and regulations of the institution. The use of cell phones and text messaging are not allowed in the classroom at any time.  It is the responsibility of the student to determine that all sound-emitting devices are maintained on the “off” position.  

3) Classroom Attendance - Students are expected to attend classes regularly and punctually. The instructor will keep an accurate record of class attendance. It is the responsibility of the student to inform the instructor of any anticipated absences and contact the instructor to find out what work was missed during a period of absence.  Unexcused absences and or tardiness may contribute to your grade in this course being lowered. 

4) Official Course Enrollment - Students who are not on the official class roll may not remain in class.  These students must leave class and may not return to class until they have enrolled in the course and their names show up on the official class roster.  Please make sure that you are in the correct section.

5) Disabled Student Services – Any student who has a condition which might interfere with his/her performance in class may contact the office of Disabled Student Services.  This office is located in room #117 Floyd Payne Student Center.  The phone number is 963-7400.  They will provide you with a document stating what type of classroom accommodations, if any, are to be made by the instructor.  The student is to give a copy of this document to the instructor no later than the end of the second week of class.  Failure to do so will result in the instructor making no special accommodations of any kind.  

6) Changes to Course Syllabus – The instructor reserves the right to make modifications to this syllabus.  Any modifications to the syllabus must be clearly communicated to students.

7) All assignments should be word-processed (double spaced).  Handwritten class assignments will not be accepted.  Assignments should have a cover page, page numbers, and copies of the articles used attached to the final paper.   One grade reduction will result from a failure to include copies of the articles.  All assignments should be submitted by electronic means using MyTSU or your selected electronic email system.  Students are welcome to submit assignments early for feedback and the chance to refine your work.  In this instance, assignments must be submitted three weeks before the assignment due date. Neatness, spelling, correct grammar, adherence to APA guidelines, and the ability to synthesize readings and relate them to course content will be a component of grading.
8) All assignments should be written in "person first" language. This is the standard for professional writing in the field of special education. The reasoning underlying person first language is that an individual’s disability is secondary to his or her humanity. For example, instead of saying "disabled", say "people with disabilities."
9)  Late Assignments:  All required assignments should be submitted electronically by the beginning of class on the date assigned.  Assignments turned in after this time are considered late and will be only accepted one day after the assignment due date.  However, the assignment will be reduced one grade level from the final grade.  (These points cannot be made up through revisions). Assignments will not be accepted that are more than one day late.   If you are absent when an assignment is due, it is your responsibility to email your assignment.   Do not wait until the next class to turn in your work, as this will substantially decrease your grade.  Exams missed because of an emergency must be made up within one week of the scheduled date for the exam.    All assignment due dates and exams are not subject to change without involvement of a group process.  
Expanded Course Description


Course requirements include individual readings, group preparation, class discussion, case analysis and 
written assignments.  Classes are built around a specific topic and focus on readings, discussions and 
presentations.  All students are required to read all materials, to prepare all presentations, and to 
participate during class.

 
IMPORTANT NOTE: Due dates are firm. Any assignment or other required activity submitted 
past the due date will lose 5% credit per day, unless arrangements for late delivery have been 
made with me BEFORE THE DUE DATE.
Course Assignments

1. Class Participation, Discussion Board, & Attendance (15 points) 
Students are expected to participate thoughtfully in large and small group discussions and in-class workshop events. You are expected to prepare for taking an active role in every class session. In this course, class participation is essential for learning; quite simply, you will not learn as much about curriculum decision making if you are not in class participating a substantial portion of the time.  Informal “assignments,” the rotation of “designated questioners/experts,” or other approaches may be used to increase your involvement in the class.  These procedures should improve both the quality of our class discussions and the value of the readings and class activities for you.  Meaningful, high impact contributions to the discussion are most valued, while frequent, irrelevant, repetitious comments should be avoided, as they will reflect negatively on your grade in the course.  
Keep the following criteria in mind:

· Do comments demonstrate thorough analysis and preparation of the case?
· Are comments relevant to the discussion?
· Do comments contribute to the flow of discussion in the sense that they are linked to others’ comments?

· Do comments contribute to the class’s understanding of the situation?

· Do comments present new, original ideas?

· Is the participant willing to interact with other class members?

· Do comments show an understanding of theories, concepts, and analytical approaches presented in class or found in the readings?

· Do comments and questions reflect a critical but open-mended weighing of alternative and perhaps conflicting points of view?

Consistent tardiness results in a 5% reduction in total score. All absences must be excused and makeup work submitted.  The third absence excused or not, results in a 5% reduction in total score.  A fourth absence from class results in a 10% reduction in final total score.  A fifth absence from class will result in a 25% reduction in total score. 
Discussion Questions: The instructor will assign weekly discussion questions to be completed on elearn@tnstate.  The rubric for scoring these questions can be found on the course page which is located on MyTSU.  Successfully answered questions are assigned a total of 6 points.  The instructor will let you know whether answering the questions is required or is optional.
2. Group Presentation (30 points)


Key Topics:  Understanding by Design, Problem Based Learning, or Common Core 

Groups will be assigned to lead the discussion of the readings for a key topic.  Groups should (a) first summarize the readings (this should take the form of a PowerPoint presentation, with lecture notes, and a written outline/handout for your classmates), with the assumption that your audience has at least a first-order familiarity with the topic; and then (b) pose questions for the students in the class to promote discussion for the class meeting.  The formal portion of these presentations is typically at least 30 minutes in length. 
3. Article Reaction Papers (10 points each X 2; 5 points oral presentation) 

Key Topics:  Understanding by Design, Problem Based Learning, or Common Core 

These two papers are intended to (1) introduce you to the literature on the key topics of focus in this seminar, (2) acquaint you with some of the issues that are related to the topics, (3) give you practice in developing and communicating thoughtful reactions to what you read in the literature, and (4) help you make connections between current issues and curriculum development.  

Your task is to find a major article (not some little snippet) that interests you and is relevant to the topics of focus in this course, read and reflect on it, and write a short (no more than 500 words, about three pages) paper which briefly summarizes the article and communicates a thoughtful reaction to it.  Your reaction might be in the form of careful weighing of the pros and cons on an issue, etc.  It is NOT enough merely to say so-and-so is “interesting.”  WHY is it interesting? What do you THINK about it?  How is it RELATED TO OUR STUDY of curriculum development?  Your response should also include a review/critique of the article.  Pretend that you are actually a “peer reviewer” for this article.  What unanswered questions does the paper leave you with?  What is difficult to understand? How critical is this paper to issues of curriculum development?

Please include a cover page and a bibliography with complete APA style citation for the article. Also, you need not cite the article you are reviewing in the text of the paper.  The source is understood.

You are responsible for sharing one of your articles with the class and leading a class discussion of that reading.  A link to the article should be sent to each class member, one week before the presentation. 

Due Date:  Article #1 Topic: Understanding by Design, Due on assigned presentation date; Article #2 Topic Problem Based Learning or Common Core Due November 6
4. Individual Paper/Presentations (30 points)
The final presentation and paper are an opportunity to focus on a component of curriculum development that interests you.  If you can choose a topic that relates to your ongoing research as a graduate student, I highly encourage you to do so.  The final paper will involve a 15 minute oral presentation and a 15 page research paper with 9 current (2000-2012) references.  Please see me at any time if you have questions or would like some guidance with your project.  

Due Date: On October 9, 2012 a 2 page description of the topic including a list of references is due.  All full papers are due November 27, 2012.

Grading System


A = 90%
(90points) 


B = 80%
(80 points) 

C = 70%
(70 points)    
 D = 60%
(60 points)
 F = 60% (less than 60 points)

DATE



TOPIC 

Tentative Course Schedule

(This schedule may change due to unforeseen circumstances)

August 28
Introduction to Course; Discussion of Requirements
September 11


Understanding by Design

September 18
Understanding by Design

September 25


Understanding by Design





Article Presentations 

October 2
Understanding by Design


Article Presentation

October 9
Problem Based Learning


Article Presentations


Due:  Proposed Topic

October 15-16
Fall Break 


October 23


Problem Based Learning




Due: Group Presentation
October 30


Problem Based Learning





Due: Group Presentation

November 6
November 6


Problem Based Learning





Due:  Group Presentation

November 13
Problem Based Learning


Individual Presentation

November 20
Common Core


Individual Presentation
November 22-23

Holiday-Thanksgiving (Including Weekend)
November 27
Common Core


Individual Presentation
December 3
Common Core


Individual Presentation

Final Exam for Fall Graduation


December 10


Grades Posted for Fall Graduation

December 12


Common Core





Individual Presentations

December 17


All Grades Posted via MyTSU
Selected Bibliography

Understanding by Design

McTighe, J. & Seif, E. Teaching for Meaning and Understanding: A summary of underlying 
theory 
and research. Pennsylvania Educational Leadership.  24 (1), 1-9. Retrieved from 
http://jaymctighe.com/wordpress/wp-
content/uploads/2011/04/A_Summary_of_Underlying_Theory_and_Research2.pdf
Wiggins, G. & McTighe, J. (May 2008). Put Understanding First.  Educational Leadership.  65 (8), 36-41. 
Retrieved from http://www.ascd.org/publications/educational-leadership/may08/vol65/num08/Put-
Understanding-First.aspx
Wiggins, G. & McTighe, J. Understanding by Design Framework. Retrieved from 
http://www.ascd.org/ASCD/pdf/siteASCD/publications/UbD_WhitePaper0312.pdf.
Common Core

Sloan, W. (2010).  Coming to terms with common core standards. Info Briefs.  Retrieved from 


http://www.ascd.org/publications/newsletters/policy-priorities/vol16/issue4/full/Coming-to-Terms-with-
Common-Core-Standards.aspx
Problem Based Learning

Liu, M., Wivagg, J., Geurtz, R., Lee, S., & Chang, H. (2012). Examining How Middle School Science Teachers 
Implement a Multimedia-enriched Problem-based Learning Environment. The Interdisciplinary Journal 
of Problem Based Learning. 6 (2), 46-84. Retrieved from 
http://docs.lib.purdue.edu/cgi/viewcontent.cgi?article=1348&context=ijpbl
Savery, J. (2006).  Overview of Problem Based Learning: Definitions and distinction.  The Interdisciplinary 
Journal of Problem Based Learning.  1 (1), 9-20. Retrieved from http://docs.lib.purdue.edu/cgi/viewcontent.cgi?article=1002&context=ijpbl
RUBRIC FOR WRITING ESSAYS AND RESEARCH PAPERS

Students take note: Heed these suggestions and your papers will be looked upon favorably by anyone reading them. (or in the case of a professor, grading them!)

"A" essay/reports/research papers (receiving 90% or more of the total points) have the following characteristics: 

· carefully follow both the general and any individual guidelines given by the instructor 

· fall close to the number of word-processed, double-spaced pages allowed for this essay/report 

· are written in professional English, at a graduate college level, with complete sentences and appropriate paragraphs 

· are free of redundancies, and errors in spelling and grammar 

· make appropriate use of proper terminology and concepts 

· develop each of the main ideas in a clear and logical fashion so as to give an integrated picture of their relationships; include insightful interpretation that goes beyond the obvious 

· develops smooth transitions from one concept to the next so as to provide flow and avoid choppy writing 

· cover all of the major aspects of the assignment without going off track or padding 

· are turned in on or before the deadline (no late papers accepted) 

· does not violate academic honesty 

· reflects the page limit guideline 

· A logical progression of ideas between paragraphs is evident. 

· Paragraphs exhibit unity, coherence, cohesiveness.  

· Plan elements are theoretically supported with accurate and current references. 

· All elements of an APA title page are present; an abstract is present and formatted correctly; in-text citations and a reference section are present without format errors. Mechanics of writing are reflective of APA style. 

· Citations include in-text and the reference section includes nine current (e.g., 2000-2011) professional publications. 

"B" essay/reports/research papers (receiving 80-89% of the total points) differ from "A" papers in one or more of the following ways: 

· show less care in following guidelines 

· have a few lapses in good writing 

· use terms and concepts with less than full clarity about their meanings and relationships 

· some transitions between topics are unclear or ineffective; essay feels choppy in one or more places 

· show some tendency to go off track, pad the paper or have redundancies 

· does not violate academic honesty 

· Paragraphs are generally competent, but ideas may show some inconsistency in organization and/or in their relationships to each other. 

· Some mechanical errors or typos are present, but are not overly distracting to the reader. 

· All elements of an APA title page are present; an abstract is present and formatted correctly; in-text citations and a reference section are present with few format errors. Mechanics of writing are reflective of APA style. 

· Contains less than nine current (e.g., 2000-2011) professional publications 

"C" essay/reports/research papers (receiving 70-79% of the total points) differ from "A" papers in usually more than one of the following ways: 

· show minimal care in following guidelines 

· have more than a few lapses in good writing 

· use terms and concepts in an undefined manner with an ambiguous description of their relationships 

· writing lacks flow, transitions between concepts not always effective 

· go off track, pad the paper or have redundancy in at least one instance 

· does not violate academic honesty 

· Title page is present, though missing APA elements; in-text citations, where necessary, are used, although formatted incorrectly and not referenced. 

· Frequent and repetitive mechanical errors distract the reader. 

· Contains less than nine current (e.g., 200-2011) references
Less than "C" essay/reports/research papers (receiving less than 70% of the total points) differ from "A" papers in usually more than one of the following ways: 

· show no care in following guidelines 

· have numerous lapses in good writing 

· do not use terms and concepts in a clear manner and with no plausible description of their relationships 

· writing lacks flow because transitions are not apparent of ineffective 

· frequently wonder off track, pad the paper or have redundancies 

· includes less than half the required page limit guideline 

· Surface errors are pervasive enough that they impeded communication of meaning. 

· APA format and style are not evident. 

· Contains five or fewer less than current (e.g., 2000-2011) professional publications. 

“F” essay/reports/research paper 
· serious violations of academic honesty 

  Read and Follow These Writing Tips! 

1. Start with an outline to develop the organization of the essay. One effective outlining method is to write the major concepts on separate slips of paper and move the slips around until you have an organization that has a logical flow of ideas. 

2. Next, write the transitions (i.e., how you will connect one concept to the next) on additional slips of paper and put them between the major concepts. 

3. Under the major concepts, put in sub-concepts that form the components of the major concepts. Flesh out the major concepts and sub-concepts with examples drawn from one or more sources including the text, outside reading, small group discussions, full class discussions, field trips and personal experiences (your instructor especially likes to see you use examples from field trips!) 

4. As you write, make the first sentence of each paragraph a topic sentence, i.e., put sufficient information into the first sentence so that your reader can immediately determine the main idea of the paragraph. Fill in the supporting ideas after the topic sentence. 

5. Avoid redundancy, i.e., don’t repeat the same ideas. You only have three pages so say it once and say it well. 

6. Make sure that each sentence is not only written in standard English, but that it also makes sense and makes a contribution to the content of the paper, i.e., no "fluff" sentences that take up space without providing new information. 

7. Edit, edit, and edit your work! Use a spell and grammar checker. If possible, have a friend or loved one read your paper critically for clarity and flow and give you honest feedback. Make use of their criticisms. 

8. One error I see repeatedly is the misuse of its and it’s. Its is a possessive, as in "the animal uses its arm." It’s is a contraction for "it is", as in "It’s a shame to see that happen." Lets all work on getting this one right! 

I’m sure all of you strive to become professionals in your respective fields. Part of being a professional is having good writing skills. Building these skills is hard work and takes consistent effort. If you do not build these skills, you will find that you are not given the respect and the monetary rewards that you feel you deserve, even though you may be technically competent in your field. One of the things this class offers is an opportunity to build these important skills. I hope you will take advantage of it!  

Adapted from:  http://www.sjsu.edu/faculty/kpnuger/Writingpapers.htm       

�





�








PAGE  
3

